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Definition of Leisure Time
• Leisure has often been defined as a quality of 

experience or as free time. Free time is time spent 
away from business, work, job hunting, domestic 
chores, and education, as well as necessary activities 
such as eating and sleeping (Wikipedia)

• Leisure refers to an individual’s free time-time when a 
person can do what he or she prefers to do (Webster’s 
Third New International Dictionary)

The terms Leisure and Recreational Used 
Interchangeably Today



Importance of Leisure/Recreation 
Recognized by a Variety of 

Organizations and Laws 

• The United Nations, in article 23 of the 
Convention on the Rights of the Child 

• No Child Left Behind Act of 2001 (P.L.

107–110)

• Individual with Disability Education

Improvement Act of 2004 (P.L. 108-446) 

• Rehabilitation Act (P.L. 102-569)



Benefits of Leisure or Recreation

• It may  

– Have a positive impact on physical health

– Have a positive impact on mental health

– Reduces stress

– Reduce behavioral challenges (e.g., engagement 
competes with challenging behavior)

– Promote development of friendships

– Broaden an individuals interests

– Increase family satisfaction



Amount of Leisure Time 
is Age Dependent

• Young children generally not assigned duties 
or responsibilities

• School age children’s structure increases 
across grades with reduced leisure/playtime

• Adults generally have reduced leisure time 
due to work activities

• Leisure time often returns to a high level 
during retirement years







Leisure versus Non-Leisure time
• The distinction can be made by looking at the 

specific environments where leisure and non-leisure 
time takes place 

– Work non-leisure due to assigned work 

– School non-leisure due to assigned work

– Home combination of leisure (e.g., reading a 
book;  watching Dancing with the Stars with family 
members) and non-leisure (cooking dinner, doing 
landry)

– Visiting the mall combination of leisure (window 
shopping, visiting with a friend)  and non-leisure 
(shopping for new work clothes)



ASD and Leisure Time

• A national survey found that children with 
ASD (n = 483; ages 3–17) were less likely to 
participate in religious services, organized 
activities, and community activities than

children with Attention Deficit Hyperactivity 
Disorder (ADHD; n = 6,319) and typically 
developing peers (n = 58,953) (Lee et al. 2008).



Assessment of Leisure



Rationales for Leisure Assessment

To identify a individual’s 

• Preference and Interests including physical, sensory, 
social, special, and leisure interests.

• Dislikes including types of activities (e.g., sports) and 
environments (e.g., loud environments)

• History of past and present participation in leisure 
activities across settings (home, school, work, and 
community)

• Current knowledge and skills related to leisure 
activities

• Current leisure partners and interests of family 
members and friends (particularly important for 
children with ASD)



Key Assessment Question 

Are leisure deficits related to 
a lack of engagement in 
functional activities, a skill 
deficit, or both?



Types of Leisure Assessments

• Surveys (indirect method)

• Interviews (indirect method)

• Direct environmental observation (direct 
method)

• Data-based behavioral assessments 
(direct method)



Surveys





Advantages of Surveys

• Easy to administer 

• Informant can be a variety of people (e.g., 
parent, teacher)

• Parents can use them without any 
professional support

• Time efficient

• Reportedly have face/social validity



Disadvantages of Surveys  

• Results are based on subjective reports 
of people who are familiar with an 
individual

• Few empirical evaluations



Interviews



Interviews 

• Indirect assessment technique
• People who know the individual can provide 

important information about an individual’s 
preferences, interests, choices, behavioral 
challenges (e.g., stereotypic or repetitive 
behavior that competes with hitting a ball with a 
baseball bat)

• Can be conducted with individuals or groups 
(e.g., school educational team members)

• Face-to- face is preferred; however, can be 
conducted by phone or e-mail



Sample Leisure Interview Questions

• How does this person show or express 
interest?

• What activities does this person enjoy?

• Where does this person do that activity?

• In what new activities do you think this person 
would be interested?

• What activates has this person tried in the 
past but did not like?



Who to Interview? 

• Parents

• Caregivers

• Educators (e.g., teachers, speech 
therapists)

• Individual with disability (if they have 
the level of expressive language to 
answer the questions)



Tips for Interviewing People with 
Disabilities

• Should be conducted by someone the person 
knows

• Conducted in a familiar environment

• Visual supports may be helpful

– Pictures of activities

• Questions that match the individuals receptive 
language skills



Direct Assessment 
Methods 



Direct Observation 



Important Information Derived 
from Direct Observation

• Overall level of engagement (may suggest the 
degree to which direct instruction and support 
from others is necessary)

• Level of environmental enrichment (see Risey, 
1996)

• Impact of choice on engagement and type of 
activity

• Choice of leisure companions (does presence or 
absence of a particular person make a 
difference?)

• Choice of preferred locations (environments)



Observe For
• Type of interactions with items/activities (e.g., 

passive vs. active engagement) 

• Current skills vs. skills to be taught with 
systematic instruction

• Potentially interfering skill deficits (e.g., fine 
motor skill difficulties) or excesses (e.g., 
stereotypy, aggression, self-injury)

• Categories of things they like (e.g., art, music)

• Type of engagement (i.e., isolated, parallel, 
and cooperative) 



When to Conduct Observations

• Structured times 

– during a school day

– a play group

• Unstructured times 

– after getting off work or out of school

– weekends



Anderson, Sherman, Sheldon, and McAdam, 1997 





Assessment Outcome 1 
Lack of an Engaging Environment



Duration-Based Preference 
Assessment



Steps for Duration Based Preference 
Assessment 

• Identify 8-10 items

• Present each item one at a time

• Present each item for the predetermined time 
interval (generally, 3, 5 or 10 minutes)

• Record the duration of engagement with each 
item

• Note if repetitive/stereotypic behavior occurs 
or does not occur with each item 



John's Rank Order of Items
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Paired-Stimulus Choice 
Preference Assessment



Steps for Paired Choice Assessment 

• Identify 8-10 items

• Present items in pairs. Pairing every item with 
each other item

• Alternative between presenting an item on 
the right or left side

• Provide access to the items selected 
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Evaluate Whether Choice Makes 
A Difference



Choice 

• Easy assessment for parents and teachers to 
conduct

• Choice can make a significant difference in the 
level of engagement for some individuals but 
not all 

• Choice also may reduce some escaped 
maintained and some sensory maintained 
challenging behavior



Dunlap et al. 1994 
Journal of Applied 
Behavior Analysis



Choice/NO Choice Assessment
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Restructure the Environment





MCCLANNAHAN2 AND TODD R. RISLEY

McClannahan & Risley, 1975



Outcome #2 
Need for Systematic Instruction 



Using Activity Schedules on IPOD 
Touch to Teach Leisure Skills to 

Children with Autism

Carlile, Reeve, Reeve, and DeBar, 2013 



Participants and Setting 

• Four 8-12 years old boys with ASD

• All enrolled in an Applied Behavior Analytic 
public educational program 

• All had experience using an IPOD touch as 
school 









Teaching a Functional Leisure Skill
Cluster to Rehabilitation Clients:

The Art of Macrame

Halasz-Dees and Cuvo, 1986



Task Analysis for Playing Connect Four

• Communicate that you want to play connect four

• Walk to shelf and get game

• Sit across from partner and organize game for play

• Check release lever for centered positon to hold 
checkers in game frame

• Choose red or black checkers

• Take turns playing with peer

• Pick up correct color checker and place in any available 
slot on game grid

• Verbally acknowledge that game is completed



Participants and Setting

• 5 participants with mild disabilities 

• Participating in an independent living program 
designed to teach social, vocational, and 
independent living skills







Using a Constant Time Delay
Procedure to Teach Foundational

Swimming Skills to Children
With Autism

Rogers, Hemmeter, and Wolery, 
2010







Thanks!
Contact Information: 

david_mcadam@urmc.rochester.edu



RRCASD Webinar Series

Using Visuals to Increase Tolerance for Waiting in Children with ASD

Kenneth Shamlian, Psy.D., BCBA-D

Tuesday, January 16, 2018 

3:00-4:30 p.m.

Register at www.scdd.urmc.edu/rrcasd 

http://www.scdd.urmc.edu/rrcasd

